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Abstract: Academic leadership has become more significant in influencing instructional
improvement in higher education due to the demand for better-quality education. Despite
extensive research on instructional leadership in schools, it is poorly researched and im-
plemented in universities, especially in fragile and post-conflict situations. The review
discusses the instructional leadership practice and how it enhances teaching standards
. and student learning outcomes in institutions of higher learning in Mogadishu, Somalia.
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based teaching strategies. The quality of teaching has been determined to be one of the
core processes that connect leadership practices with student outcomes. The research
provides context-related information that can be used in policy development and the en-
hancement of academic leadership in new systems of higher education in Somalia.
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1. BACKGROUND

In a bid to achieve better teaching standards and student learning outcomes, the highest education insti-
tutions (HEIs) all over the world have made it one of the most important concerns (Barr and Tagg, 1995;
OECD, 2018). The inner processes of establishing the effectiveness of education became a target as uni-
versities are riding in the turbulent waters of mass enrolment, more accountable by governments and ac-
creditation bodies and changing demands of labour market at a faster rate. Academic leadership is at the
centre of this discussion. Although leadership has been recognised as a very important factor in any organ-
isational context (Bryman, 2007; Fullan & Quinn, 2016), its direct impact on the basic academic processes
of teaching and learning which can be considered as the instructional core needs a more thorough and
more detailed analysis. It has been one of the biggest issues particularly in the higher education systems
that emerge at the end or among emerging and post-conflict countries such as in Mogadishu Somalia.
These institutions have to operate under supernormal demands: they need to compensate the damage of
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the system, have to work in extremely constrained resource conditions, and have to gain their legitimacy
in the national environment where the demands of skilled human capital are high. Under such circum-
stances, the correlation of the leadership activity and the level of education not only is the academic prob-
lem but the scalding problem of practice. The existence and the topicality of such universities depends on
the extent to which they will be able to produce graduates who will have competencies demanded in re-
construction and development. It is on this smithy of adversity and possibility, that the concept of instruc-
tional leadership draws its profound significance. Leaving the world of generic models of leadership, in-
structional leadership offers a concrete way to the explanation of how academic leaders can help to create
favorable conditions of the successful teaching process and, consequently, the better learning of the stu-
dents. The premise of this paper is that in such a scenario as in the higher education sector of Somalia
whereby the infrastructure behind is being restored, the conscious and thoughtful control of pedagogy is
neither value added nor a value to the success of reform. The study, therefore, seeks to investigate the spe-
cifics of instructional leadership, its impact on teaching performance, and its ultimate impact on the stu-
dent performances, positing that they are important components of a chain, which cannot be broken and
which is essential in the context of the sustainability and performance of the institution. This question will
be based on theoretical and empirical grounds as presented below in the literature review. It will begin
with breaking down the uniqueness of academic leadership in the field of higher education before pro-
ceeding to teaching efficacy as the mediating variable of essential importance and lastly, to the student
learning outcomes as the eventual measure of success of an institution. It will, in it, indicate to the singular
realities and gaps in research in fragile and post-conflict higher education conditions.

1.1. Problem Statement

Instructional leadership in higher education is supposed to bridge the gap between institutional vision
and classroom practice through facilitating pedagogical enhancement, reflective teaching, and evidence-
based decision-making. It also increases the quality of teaching through curriculum alignment, mentoring
and collaborative academic cultures which subsequently increases student learning outcomes (Gibbs,
2013; Biggs and Tang, 2011; Hallinger and Heck, 1998; Robinson et al., 2008).

In the world, most studies on instructional leadership focus on school systems and highly resource en-
vironments in the West with minimal generalisation to universities with complex and loosely coupled sys-
tems (Hallinger, 2011; Weick, 1976). In Africa and especially in weak societies like Somalia, leadership is
usually influenced by administrative and survival concerns and the instructional core is not given much
attention. The current Somali literature is more focused on institutional and organisational matters, with-
out considering the processes of teaching and learning.

Empirical and context-specific evidence on the implementation of instructional leadership in Somali
higher education institutions and its impact on teaching quality and student learning outcomes is limited.
This paper fills this gap by focusing on instructional leadership within a context sensitive perspective with
a mediating force of quality in teaching.1.2 Research

1.2. Research Objectives
This study aims to:
1. Synthesise existing empirical and conceptual literature on instructional leadership in higher education.

2. Examine how instructional leadership practices influence teaching quality and student learning out-
comes.

3. Identify key mediating mechanisms—particularly teaching quality—Ilinking leadership to learning.

4. Contextualise global instructional leadership insights within higher education institutions in Moga-
dishu, Somalia.
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1.3. Research Questions

1. What does the existing empirical and conceptual literature reveal about instructional leadership in
higher education?

2. How do instructional leadership practices influence teaching quality and student learning outcomes in
higher education institutions?

3. What are the key mediating mechanisms, particularly teaching quality, that link instructional leader-
ship to student learning outcomes?

4. How can global insights on instructional leadership be contextualized within higher education institu-
tions in Mogadishu, Somalia?

1.4. Significance of the Study

Academically, this review advances instructional leadership scholarship by extending analysis beyond
school systems and stable Western contexts into underexplored higher education environments. It contrib-
utes to theory by clarifying how instructional leadership operates through teaching quality as a mediating
mechanism.

In practice, the study offers evidence-informed guidance to university leaders, policymakers, and quali-
ty assurance bodies in Somalia. By highlighting actionable instructional leadership practices, it supports
the development of leadership frameworks that prioritise teaching excellence and student learning in re-
source-constrained settings.

2. LITERATURE REVIEW
2.1. Theoretical Review

Instructional leadership has become one of the key theoretical constructs of how leadership impacts ac-
ademic core of higher education institutions (HEIs). In contrast to administrative or managerial leadership
models, which emphasise efficiency, control and compliance, instructional leadership puts teaching, learn-
ing and curriculum at the heart of institutional decision making (Hallinger, 2011, 2018). This disposition
is especially applicable to current institutions of higher education that are massified, accountable, and are
becoming more insistent on the need to show demonstrable outcomes of student learning.

Instructional leadership is theoretically connected with the leadership-for-learning models, which as-
sume that the influence of leadership on student achievement is mediated by variables including the quali-
ty of teaching and organisational factors (Hallinger and Heck, 1998; Robinson et al., 2008; Hallinger,
2018). In this view, the most important transmission mechanism is the teaching effectiveness, whereby
leadership actions are converted to better learning outcomes.

The leadership theory is also influenced in the context of higher education because of the specific or-
ganisational features of universities. Higher education is often referred to as loosely coupled systems, in
which there is a decentralised authority and professional autonomy is elevated (Weick, 1976). This has led
to relational, collegial, and influence-based leadership instead of hierarchical leadership (Bolden et al.,
2019). Academic leadership, in turn, does not work by control but by influencing the culture of the institu-
tion, professional identities, and values.

Most of this conceptualization is however informed by Western, well-resource settings, where institu-
tional stability, governance systems, and faculty autonomy are presumed (Bryman, 2007). This poses a
constraint in the use of these models in weak and resource limited systems where leadership might be re-
quired to play compensatory functions to overcome institutional weaknesses.

Simultaneously, the theory of transformational leadership can serve as another perspective of leader-
ship in higher education. Transformational leadership focuses on vision, motivation, and individual sup-
port (Bass and Riggio, 2006), and has been linked to organisational commitment and innovation
(Leithwood et al., 2020). Nevertheless, researchers believe that transformational leadership is not enough
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to enhance teaching practices unless it is coupled with instructional leadership, which offers explicit atten-
tion to pedagogy and curriculum (Gibbs, 2013; Gibbs et al., 2017).

Moreover, the concept of teaching effectiveness, especially, constructive alignment, emphasize the sig-
nificance of aligning the learning outcomes, teaching methods, and assessment procedures (Biggs and
Tang, 2011). These theories support the main point that leadership determines the learning results mainly
due to the effects of its contribution on the practice of teaching and the academic atmosphere.

Although these are solid theoretical foundations, there is the lack of theoretical integration which clear-
ly deals with how instructional leadership functions in fragile, post-conflict system of higher education.
This disjunction requires a contextualised reconceptualisation of instructional leadership that embodies the
realities of these contexts.

2.2. Empirical Review

Empirical studies have consistently shown an indirect role of leadership on the student learning out-
comes mediated by teaching quality and organisational conditions (Hallinger and Heck, 1998; Robinson et
al., 2008; Sun and Leithwood, 2015). Research has revealed that instructional leadership practices includ-
ing curriculum coordination, monitoring teaching and professional development promotion are linked to
better teaching effectiveness and student performance.

Evidence on effective teaching also supports the use of student-focused pedagogical strategies, such as
active learning, formative assessment and inclusive classrooms, which have been positively related to the
deeper learning process and higher academic achievement (Ramsden, 2003; Biggs and Tang, 2011). Nev-
ertheless, the effectiveness of teaching is not an individual quality only, but rather an institutional phe-
nomenon due to the workload, incentives, the support of leadership, and the opportunity of professional
development (Gibbs, 2013).

Instructional leadership has been found to improve the quality of teaching by the use of professional
development. The idea of communities of practice articulates that the practice of collaborative learning
among faculty can facilitate an unending pedagogical enhancement (Wenger, 1998). The empirical data
suggest that peer mentoring, reflective dialogue, and collaborative curriculum design have a positive im-
pact on sustainable changes in teaching (Gibbs, 2013).

But most of the empirical research is focused on school-based systems and high-income nations and
therefore their generalisability to higher education and low-resource settings is restricted. Research in Af-
rican higher education has mostly concentrated on governance, access, quality assurance, as opposed to
instructional leadership and teaching processes (Altbach, 2016; Mukhtar, 2020).

Empirical studies in fragile and post-conflict countries, such as Somalia, suggest that institutional prob-
lems, such as resource shortages, large classes, and inadequate support in instruction, are major issues
(Mukhtar, 2020). Research in Somaliland shows that leadership has an impact on organisational perfor-
mance, including job satisfaction and commitment (Mukhtaar Axmed Cumar et al., 2025), and collabora-
tive leadership approaches may contribute to trust and collaboration (Turner, 2023). But these studies do
not specifically look at the connection between leadership, teaching quality and student learning out-
comes.

This shows a tremendous empirical gap: there is scanty evidence on the way instructional leadership
practices are implemented in higher education institutions in fragile contexts and the impact on the teach-
ing and learning processes.

2.3. Conceptual Review and Framework

The literature reviewed indicates a conceptual clear relationship between instructional leadership, the
quality of teaching, and student learning outcomes. The organisational conditions that facilitate effective
teaching are instructional leadership practices (curriculum alignment, professional development, mentor-
ing and teaching evaluation). Quality teaching, in its turn, is directly related to student learning outcomes.
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This research takes a mediated conceptual approach, in which:
e The independent variable is Instructional Leadership.
e Mediation variable: Teaching Quality.
e Dependent variable: Student Learning Outcomes.

Moreover, organisational context (fragility, resources, institutional capacity) is also identified as a
moderating factor which influences the way leadership practices are applied.

2.4. Methodology

This study adopts a systematic narrative review design, suitable for synthesising theoretical and empiri-
cal knowledge across diverse contexts (Grant & Booth, 2009). The review draws on multiple data sources
to ensure breadth, rigour, and contextual relevance.

v DV

Instructional Leadership Student Learning Outcome

(Achievement, skills)

1. Curriculum alignment,
1. competencies, engagement

) Contextual / Moderating
3. professional development) Factors

2. mentoring, supervision,

2. Institutional capacity,
resources,

3. fragility, governance,
infrastructure

Mediator

Teaching Quality
1. Pedagogical practices,
2. assessment, student-centered
3. learning, feedback

3. METHODOLOGY

This study adopts a systematic narrative review design, suitable for synthesising theoretical and em-
pirical knowledge across diverse contexts (Grant & Booth, 2009). The review draws on multiple data
sources to ensure breadth, rigour, and contextual relevance.

3.1. Data Sources

e Peer-reviewed journal articles indexed in Scopus, Web of Science, ERIC, and Google Scholar.

e Policy and analytical reports from UNESCO, World Bank, OECD, and African Development Bank
e Regional higher education studies focusing on East Africa, fragile states, and post-conflict systems

e Somali higher education policy documents and institutional reports were available
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3.2. Inclusion Criteria

e Publications between 2005 and 2024

e Focus on instructional leadership, academic leadership, teaching quality, or student learning outcomes.
e Empirical, conceptual, or review-based studies in higher education

e English-language sources

3.3. Analytical Approach

Sources were thematically analysed to identify dominant leadership practices, mediating mechanisms,
contextual factors, and empirical gaps. Particular attention was paid to studies addressing leadership-
teaching-learning linkages in developing or post-conflict contexts to enhance relevance to Mogadishu-
based institutions.

4. DISCUSSION
4.1. Instructional Leadership in Higher Education Empirical and Conceptual Literature

The review proves that instructional leadership is an important construct to explain how leadership
shapes the academic essence of institutions of higher education. In theory, instructional leadership focuses
on curriculum coherence, pedagogical growth and evidence-based instructional practices (Hallinger,
2018). The literature reveals the applicability of the literature, though originally created in a school con-
text, to higher education, especially in institutions that are teaching intensive and resource constrained.

In reality, though, the bulk of the existing researches is focused on school systems and well-resource
Western settings, which restricts their relevance to the universities with loosely coupled structures and de-
centralised power (Weick, 1976; Bolden et al., 2019). The current research in higher education is also
more likely to use the methods based on the perception, instead of analyzing the very instructional practice
(Gibbs, 2013; Bryman, 2007). This underscores an enduring disconnection between conceptual develop-
ments and empirical confirmation in various and vulnerable contexts of higher education.

4.2. Effects of Leadership Practices under Instructions on Teaching Quality and Student Learning
Outcomes

The results reveal that instructional leadership has a strong impact on the quality of teaching and, con-
sequently, the learning outcomes of the students. Practices in leadership directly related to the instruction-
al core, including curriculum alignment, staff development, pedagogical dialogue, and evidence-based de-
cision-making are always linked to higher quality of teaching.

This is consistent with previous studies that have shown that the influence of leadership on student out-
comes is mostly indirect and mediated by the instructional practices and organisational environments
(Hallinger and Heck, 1998; Robinson et al., 2008). Conversely, leadership strategies that emphasize more
on administration and managerial roles are more likely to have weak and unreliable impacts on the quality
of teaching (Bryman, 2007).

Moreover, the results indicate that instructional leadership is most effective when instructed with the
aid of transformational leadership. Whereas motivational, trust and shared vision are promoted by trans-
formational leadership (Bass and Riggio, 2006; Leithwood et al., 2020), instructional leadership converts
them into tangible pedagogical activities. This complementary nature enhances the overall impact of lead-
ership on teaching and learning.

4.3. Mediating Mechanisms

One of the key discoveries of the research is the fact that teaching quality has been the key mediating
variable between instructional leadership and student learning outcomes. In line with the mediation mod-
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els in educational leadership (Hallinger and Heck, 1998; Robinson et al., 2008), leadership does not have a
direct impact on learning outcomes but works in terms of organisational conditions and teaching practices.

The field of instructional leadership influences the main institutional aspects of professional develop-
ment, workload organization, and pedagogical culture, which subsequently affect the faculty performance
and classroom activities. This is a major mediation effect especially in situations where most lecturers
were not well trained in pedagogy.

The results also lend credence to systems-based views, which state that universities are loosely coupled
systems, and that alignment between the vision of leadership, and curriculum, pedagogy, and assessment
must be done intentionally. Instructional leadership is the process that bridges these aspects, assuring con-
sistency between the aims of the institution and classroom activities.

4.4. International Leadership Understandings in Teaching in Higher Education Establishments in
Mogadishu, Somalia

The research situates the lessons of global instructional leadership in the context of the realities of ter-
tiary education in Mogadishu. Although global frameworks focus on student-centred tasks like critical
thinking and professional skills (OECD, 2018), their applicability in Somalia is limited by structural is-
sues, such as scarce resources, workload on instruction, and the differing readiness of students.

The focus of leadership in this case tends to be based on institutional survival concerns and this may re-
strict the involvement with the instructional core. Nonetheless, the results show that instructional leader-
ship can also be very applicable in the case of adapting it to local circumstances. Leadership in Mogadishu
must be context-based and must focus on the quality of foundational teaching, alignment to realistic cur-
ricula, and the progressive adoption of outcome-based education.

This underscores the necessity of adaptive leadership models that do not involve the straightforward
export of global practices but rather, incorporates local realities. The research thus adds to the body of
knowledge by illustrating that the leadership of instruction in weak, post-conflict environments needs to
be adaptable, practice-based, and sensitive to institutional limitations.

5. LIMITATIONS OF THE STUDY

There are a number of limitations that should be identified. To begin with, being a systematic narrative
review, the study is dependent on the quality and availability of the available literature. The lack of empir-
ical studies about Somali higher education implies that some of the conclusions drawn are drawn out of
region or other similar settings. Second, a large portion of the leadership research in higher education is
based on self-reported perceptions and not a direct assessment of teaching practice or student learning,
which tend to exaggerate the connection between leadership and outcomes. Third, it reviewed English-
language sources only which may exclude the local or Arabic-language studies that could be of interest.
Such restrictions could have affected the results because it over-represented global theoretical views and
under-represented the local institutional peculiarities. However, the similarity of the trends in different
contexts is credible to the main conclusions.

6. CONCLUSION

This paper discussed the implication of instructional leadership on the quality of teaching and student
learning in higher learning institutions in Mogadishu, Somalia. The results show the best way to practice
instructional leadership is to have direct interaction with the instructional core in the form of curriculum
alignment, development of the academic staff, pedagogical dialogue, and evidence-based decision-
making.

The research also determines that the mediating variable between leadership and student learning out-
comes is the quality of teaching. Quality teaching, which is defined by positive correspondence, active
learning, and purposeful evaluation, is the main channel of leadership impact on learning. In line with the
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available literature, the role of leadership on student outcomes is rather indirect and mediated by teaching
practices and organisational conditions.

Also, the results suggest the significance of context, showing that instructional leadership needs to be
tailored to frail and resource-strained settings like Somalia.

Even though it has its merits, the study has shortcomings due to the use of secondary data and lack of
Somali-specific studies. Future research must make use of empirical and mixed method research. All in
all, the research contributes to a context-specific conceptualisation of instructional leadership and its con-
tribution to the enhancement of the quality of education within post-conflict higher education systems.
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RECOMMENDATIONS FOR FUTURE RESEARCH

First, leadership development programmes for academic deans, department chairs, and senior adminis-
trators should be redesigned to reflect the study’s theoretical framing of instructional leadership as a sub-
stitutive governance mechanism in contexts of institutional fragility. Rather than relying on generic or ex-
ternally imported leadership models, programmes should cultivate context-adaptive instructional leader-
ship capabilities that enable leaders to diagnose systemic weaknesses and respond pragmatically. This in-
cludes developing a theoretically grounded hybrid competency: the transformational capacity to build
trust, legitimacy, and shared academic purpose, alongside the instructional capacity to enact curriculum
coherence, pedagogical alignment, and assessment improvement. Such preparation directly operationalises
the study’s theoretical argument that leadership influence in fragile systems is exercised primarily through
everyday instructional practices rather than formal authority.

Second, in line with the study’s theoretical positioning of teaching quality as the central mediating
mechanism between leadership and student learning, quality assurance frameworks and institutional poli-
cies should be recalibrated to prioritise pedagogical improvement over compliance-driven monitoring.
Leadership evaluation and quality enhancement systems should explicitly recognise instructional leader-
ship practices that generate, interpret, and act upon evidence of teaching quality. Establishing structures
such as teaching academies, peer review networks, and data-informed pedagogical forums institutionalises
this mediation pathway, ensuring that leadership influence remains pedagogically meaningful and directly
connected to student learning outcomes.

Finally, reflecting the study’s theoretical challenge to universalistic leadership models, international
partners and funding agencies supporting higher education in fragile and post-conflict contexts should
shift from prescriptive “best-practice” transfers toward enabling context-sensitive theorisation and prac-
tice-sharing. Support should prioritise the documentation and systematisation of locally enacted instruc-
tional leadership practices and the development of communities of practice that integrate global insights
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with local realities. Investment in collaborative, locally grounded research—such as the present study—
strengthens sustainable leadership capacity while advancing instructional leadership theory by incorporat-
ing perspectives from under-represented, non-Western, and post-conflict higher education systems.
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